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. 1*hp state and status oJE educational knowledge can be 
vastly improved in two ways: by looking beyond classroom settings for 
potential applications, and by broadening the vision of the 
usefulness of educat ional* knowledge to include other professional 
fields requiring the skills and knowledge fundamental in education. A 
changed conception of what educational knowledge includes as £ell as 
programmatic changes in departments of education are needed. < r 
Educational knowledge can be applied to educational research, program 
planning, management and evaluation , technical consultation, 
advocacy i v ahd industrial training^ Programs in education should be 
expanded to include* such professional possibilities. For example^ 
incorporating a research course into the education program would 
allow students to consider later work In policy and program analysis ; 
courses in educational media and computers woUld open the way to 
technology-based prof essions. This proposed expansion of educatii 
programs requires considerable cooperation and collaboration" on the 
part of the various academic departments. Great strides can be made 
in changing the general perception of education and teaching by 
realizing^that educational knowledge is a commodity valuable to many 
fields of work and that teaching is just one of mafty things one. might 
do with ah. education degree. In this case, minimal program changes 
^Jan go far. toward accomplishing this" changed^ perception. (LP) 
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A> Proposal To Expand the Fields of Practice 

S •* _ _ ___•»■_•__ 

of Educational. Knowledge 



What -do 1 know as ah educator? | What comprises my knowledge 



i 



base, andVhowl&eful is %i?< Some would say that education is. 
a collection df' pedagogical strategies, goals' and objectives, 
skills hierarchies; and' the ability.' to" plan ?nd communicate. 
Others would see education as an amalgam of 'perspectives theories 
and research adopted from parent disciplines becaus4,of their 
applicability to the'world of the classroom. . 

The critics of education's knowledge base are many: Diane 
; Raviteh has written about the many constituencies whose interests'- 
' /and philosophies have inevitably conflicted, leaving education 
f -^ithoHt a consistent sound set of tXLiefs. What remains instead' ■ 
* • is a loosely bound package of methods and gimmicks varying with 
* geography, and history. Presumably, education is so bound by 
'volatile public sentiment and immediate economic conditions that • 
it can never claim a life of its own or a ^usefulness beyond the here- 
and- now of contemporary classrooms . 1 

•| ; Philip Jackson has explained how the- exigencies of classroom . 
' ' life mandate that teachers suspend reflective thought in .favor of 
reflexive action. Thorough examination af purpose Una principle • 
is dysfunctional in! a .roomful, of twenty-odd individuals in constant^ 
activity. 2 "Teaching is... like preparing mejB^in a" restaurant," ■ 
said^Harry Broudy, "Neither the menus, nor the recipes are grounded 
in a coherent thery *£ nutrition or anything else-except possibly 
the ec^npm^ of restaurant -keeping or the art of cookery." V 
• • Despite the claims ©f teachers' organizations, sociologists 

agree that the prof eslionalization 'of teaching has been hampered 
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U useful except that wnicn misread: 
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-* irrational knowledge 
f the usefulness of education* 

V «- aenlS8 r*"**^ »„r* needing *. «** ~» **"»*»' 
educational Knowic«> 
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that teaching is the Qjilf work they could ever do. 

_ _- _ _ _ i_ _ _ »_ . A"...- 

It is time to* expand programs in education, arid'their 
concurrent concept of educational knowledge, to include possibilities 




besides teaching such as those mentioned above. Examples of minor 



program changes and w^s in which ex£^tiri£ program of feririgs^ fean 
be reconceptualized follow: 

A course in research methods, already typically-required 

'** * 

of other social and behavioral science majors, vtbuld allow education 

i « » 

students to consider work related to policy and program analysis. 

A course in ' management would allow an education student to add 
administrative skills to training and curriculum development 
skills to : prepare for jobs in program administration. Curriculum 
courses might emphasize that their planning arid evaluation skills- - 
.defining objectives, negotiating with interested constituencies, 
determining degree. of fit between objectives and activities, j _ 
choosing evaluative criteria., for example- -eah'be 'applied to in-^ 
dustrial training and htfman service programs as well as to schools. 
Courses in edueetibhal media should be exparidTWg >to include computer 
programming and application, and therein be valuable to many 
tachnology-based industries. Knowledge about special populations, 
suchas handicapped, intellectually advanced , arid bilingual children, 
and knowledge about special curriculum areas * such as* multicultural 
and affective education, can be conveyed to parents}^ administrators , 
and community -agencies* ?h consultatai^ or advocate roles.; Field 
placements can be revised to include* settings besides 'schools : ^ 
State Departments of Education, parent or community groups , law 
of f ices, businesses, social service planning bodies , cultural organi- 
2ations^ and tfre like^ . , 

At. Gurry College, brie senior whcPdid not foresee a future as « 
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a successful, happy teacher, but who-i^as nonetheless Committed 

to education, completed a field placement in lieu of student 

teaching with the Massachusetts department olF Education's Bureau 

of Special Educat ipn. She intends- to pursue a career as legal 

consultant to parents qf cfiildreh heeding psecial services. 

A student interested, in bringing to the schools the resources of 

museums, arts associations, theater and dance groups, musicians 4 , 

and the like, could apply fter knowledge of curriculum, pedagogy 

and classroom management to help v organize a successful collaboration. 

Education program graduates might be employed by local schools 

committees, State boards , or agencies to conduct research on, for e*am£le, 

alternative afterschool programs or removing sex bias from school 

' y - 

curricula. Others sshojfF&fl irt computer applications might %ork 
for industries which dev&^op' educational Software or w}#iph use 
computers in their staff training. Such options as these should - 
be regularly available as field placements dr as ca'Hper goals to 
those not wishing tc/ elect the usual student teaching route. 

Certain aspects of education programs may present some 
problems even for, this modest program expansion. "Ojfp) is the concern 
tfith specifying teaching competencies, a concerlfref lect ed in many- 
paged requirements for teaching certification. TfrttSTssachusetts , J J 
teacher' education programs must offer three semester-long field 
placements to satisfy a 24-item f checklist of student- teaching •# 
competencies. Ensuring teacher competency is certainly necessary, 
this degree of specificity, however , 'and the concomitant omission, v 
of other, perhaps no t-*s;b_- easily measured -^criteria <or good teaching 
(for. instance, familiarity with the stock of cultural knowledge; . 
humane philosophy and attitude'; Creativity in thinking and planning! 
cr^neral-sefise of educational purpose; aijd . sense social respon- 
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. sibility) are hot without cost; Firsts they arguably • discourage 
^students from talcing courses that would enhance' their^ personal 
; - development ahd k broaden the framework of knowledge they take 

with them into the classroom. Second, this specificity limits 

: ; - : v _, . - y % 

the options available' to faculty to support stucJejits in extra- 

classroom field experiences. i s " - * 

• /• _ : / •_ 

Underlying thase problems is a philosophical difference 
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between what State' Departments of Educatioh ^conceive to be 
educational kriowledge^Snd the broader concept present^* in this 
paper. To some extent this tension can, and should, be addressed 
within the university through dialogue and imaginative col la- 
borat ion among the faculty of all relevant departments. Discussion 
should focus on ways to satisfy college course requirements , 
stat% certification requirements and courses related to careers 
in education. While the content of such discussion is beyond 
the scope of this paper, it should be readily acknowledged that 
faculty can create new Ways of satisfying these objectives with 
dual- or multi-purpose courses, for example by viewing one course 
as satisfying several purposes. In the case of supervision needs 
for new field placements * field experience direptots can develop 
a variety of sites, and supervision can be shared by ^on-site 
staff in cooperation witi? appropriate faculty advisors. 

the proposed expansion of education program offerings 
requires willing and imaginative collaboration on the part of 
the faculties of various departments within a college or university. 
Traditional jealousies, status differentials, and competition for 
^students may make collaboration problematic. In addition, the 
relationship between education and other areas of study has generally 

_ _ j_ _ : . -_ ; * 

been perceived as a one-sided advantage for education. Yet, 
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,<he study Of — . 8 chology> socio log,. an*. economics, ■ , 

of history, ^ PSyChDl . rvice Wograns have " : V ' . f 

'-- *«« a few,' Management and human- service prog . , 

to onl * a ' feM ' j ■ ; it . the varieties of confr.-.. ■• ; 

^ " S",: «i recces, ii might 

day, of shrinking-, enrollments an ^i^e- ' 

. „ene»t' some departments to make some of therr . 
■* and attractive toeducation majors, , well ,aire'd = . = 

■ . • The -approach outlined her, may recall «. - ^ - • / 

: ~ Firs*' It might appear to involve a «a«rang ^ 

'• concerns. Far.*,. ( ^ £4c uity and resources . 

• ' education programs, incurring the .fear 5tu aents. 

, a ,<.,„ td or ovide adequate servi-- . 

• would be spread too than tp pro ^ 

j i„ eoffie orograms which change" J 
This may have happened rn some P resV«« 
- ' a „d subsequently blurred that toe 

to Roman servrces, COM itment to education even ... 

.to that concern, »e must reta ' •„« fJ[tioe . .This . 

™ — "» "r mPti6 ^ a rU u It encourages students 

: **** * -3 , . 

• ta * e S ° me COUTS • faculty What is reaiiy required 
'of courses offered by educatxon faculty . wiU ingness 

^cultv is a changed consciousness, . 
* of the education faculty "business :; 

• that educational knowledge and skills 
to consider that eauca i&rticipate in 

. 6 f several,fields of * i ^.ledge ■ - 

; developing new field settings for the pract.ee . ^ 

arid those skills. . to widen" the 

1 ' the proposal might appear to some 

■ . ;Second, the pr P , rtice by separating edu- 

between theory and practice, oy 
* • nistorical^ft betwe . tion . , S fact, the 

< cationa! knowledge .from its. fie ' unrealistic 

»' '» * Hi * matter "of degrading theory 

rift *as been mostly a matter S _ .^ctice. H» current 

4 , . ,. fah ie:' to educational practice 

and^ therefore, inapplicable- / 
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* • i - -• \v -L^i K^e teacher education in the 

considerations, and expli ,. r , rn «ill develop a . 

,» yh » of concern wn* " \ 
broadening the spectrum 01 v"« 
practl ce. Broaden 8 ^ ^ . tidUW because 

. ^ " h e real, conditions .Hie, surround classroom , 

. " addressing more of the re Knowledge base . 

-i...: Cher's «ouid be«efi« from exposure to a 

practice. Teachers , ^Utrative concerns and the 

• : sh icn includes, for » £ . . ^ and 
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*? . tt5Bl " 10 "- q ents to education and train . 
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- fn retain the oexici v 
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■ » Hi 4 r to see teSLcnuiB Xlt 

' organisations want the pubU ^ . ^ ^ visi ons of . 

" \ as . professional occupation « ^ consia , r , ifiat ,duca- 

' . eaucation^udeniS. and- ^ ^ ^ otKSr tftan teaching, 

tional pledge is «ievan. J_ ^ ba se, 

■ . se would improve the s {hey , n0M> aItd t,,e status of . 

: the conception teachers heve s.ethe»- 

,, li. is .important to Welp eou 

, teaching as well. u , ,bi>to contribute in many 

•'. ««« as knowledgeable professionals ableV> 

r § " th V^; KS5 aocu.enteathe $ ad xact that 'teaching has 
MU ch research has especially for youAg 

' • * ^i,, rained occupational choice, e v 

often been a e^nj P r , al i 5 tic and appropriate 

Women .ho c«fi/»> S^VT other . educational 

: . la 'J* ^e awareness that one has cho s 
alternatives;- - ne _>&^ ■ : V 
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" knowledge to the marvelous world of children in-schools from among 
a list of aitfciiative possibilities strengthens one's self-respect 
and one's vision of his or her capabilities and potentia/social 
/< contributions. I have .'elsewhere expressed. my concern^hat teachers 
f broaden their perceptions of role and responsibility. „ Great ; 
^ strides can be made* in changing the general perception of education 
and teaching by understanding that educational knowledge is a /, 
. ' cpntnodity valuable to many fields of worfc and that teaching is ;/ . 
• just one of the many things one might do with an education degree. 
And, inthi-s' case, minimal, program changes can go far toward 
accomplishing this changed perception. 
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